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We are people of learning - College Mission Statement

Learning excellence at Ave Maria is contemporary and collaborative, rigorous and relevant. Every member of our 
community contributes to a learning culture of endeavour and excellence. Together, we develop a love for learning 
and a readiness to contribute to the world. 

Our Learning is…

• the Building of Our Knowledge, the Development of Our Skills and Applied to Our World.
• magnified in a vibrant learning environment where we share our learning and strive to grow our capacity

and achievements individually and collectively.

As Learners we are…

Compassionate and Respectful
• We support and help each other, we uphold high expectations of ourselves and our peers

Creative and Critical Thinkers
• We question, we challenge, we verify, we reflect

Innovative and Independent
• We own our responsibilities, we go beyond the minimum requirements

Determined and Resilient
• We ask for help, we use all available resources, we work hard

Happy and Confident
• We speak in the positive, we encourage others, we believe in our capacity to improve

Courageous and Curious
• We take on the harder problems, we challenge ourselves, we try new things

As Teachers we are …

Prepared
• We discern learning intentions and success criteria
• We sequence learning in a planned and purposeful manner
• We collaboratively design varied assessment practices 

that are goal and growth oriented

Connected
• We scaffold and differentiate learning
• We respond to student learning with varied, engaging and 

innovative practice
• We support a productive and quality learning environment 

Reflective
• We provide consistent and constructive feedback to students
• We reflect on our practice individually and collectively
• We give students the opportunity to reflect on their learning

As Students we are …

Prepared
• We bring a positive mindset to school
• We complete all set tasks in preparation for learning 

Connected
• We engage in the learning activities, sharing ideas 
     and collaborating with our peers
• We support a productive and quality learning environment
• We work to meet deadlines and demonstrate our

learning to the best of our capabilities

Reflective
• We examine feedback given by teachers and are 

proactive in seeking growth
• We reflect on our own approach to learning and our 

role in achieving individual and collective success

Our Learning Charter



 

 

Overview   

Lessons have clear learning intentions with goals that clarify what success looks like.  

Lesson goals always explain what students need to understand, and what they must be able to do. This helps the 
teacher to plan learning activities, and helps students understand what is required. 

Teachers explain the connections between learning intentions, success criteria, learning activities and assessment 
tasks so students can use learning intentions and success criteria to monitor and progress their learning. This further 
develops their capacity to be innovative and independent learners. 

Observable behaviours What it’s not 
Learning intentions and success criteria are clear and 
explicitly stated in unit plans. 
 
Learning intentions and success criteria are stated at 
the beginning of a lesson and revisited at the end 
where the teacher checks for understanding. 
 
Learning intentions and success criteria should be 
achievable for students of varying abilities and 
characteristics, providing challenge and maintaining a 
culture of high expectations.  
 
Detailed rubrics are used to outline success. 

Listing the learning activities to be completed during 
the lesson. 
 
Setting Learning intentions and success criteria that 
only develop lower order thinking skills within the 
taxonomy. 
 
Assessing student work against other student work 
rather than pre-determined learning standards. 

 

AITSL Standard Related effect sizes 
Standard 2 – Know the content and how to teach it Teacher clarity – 0.75 

Goals – 0.56 
Practice Continuum 

Emerging Embedding Excelling 
Teachers set learning intentions 
that explain students need to 
understand, and what they must be 
able to do. 
 
Teachers design learning activities 
that are reflective of the learning 
intentions and success criteria. 

Teachers work collaboratively to 
develop challenging learning 
intentions and success criteria.  
 
Teachers make explicit the 
connections between learning 
intentions, success criteria and 
learning activities.  

Teachers personalise and revise 
learning intentions and success 
criteria based on student learning 
needs.  
 
Teachers use data to evaluate 
learning in relation to the learning 
intentions and success criteria to 
raise achievement and 
engagement. 

 

Example 
At the start of a unit, present students with a unit overview, providing them with opportunities to be introduced to 
the unit’s learning intentions and success criteria and encourage them to self-monitor their progress throughout the 
unit. Consider using pre-testing to gain an understanding of students’ prior knowledge / skills and adjust the 
learning intentions and success criteria accordingly. Implement a consistent approach in every lesson to clearly 
articulate the learning intention and success criteria and revisit at the conclusion of the lesson.  
 

Resources 
Assessment for Learning: 
http://www.assessmentforlearning.edu.au/professional_learning/modules/professional_learning_modules_landing_page.html 

AITSL: https://www.aitsl.edu.au/docs/default-source/feedback/aitsl-learning-intentions-and-success-criteria-
strategy.pdf?sfvrsn=382dec3c_2 

 

1. Learning Intentions and Success Criteria 

http://www.assessmentforlearning.edu.au/professional_learning/modules/professional_learning_modules_landing_page.html
https://www.aitsl.edu.au/docs/default-source/feedback/aitsl-learning-intentions-and-success-criteria-strategy.pdf?sfvrsn=382dec3c_2
https://www.aitsl.edu.au/docs/default-source/feedback/aitsl-learning-intentions-and-success-criteria-strategy.pdf?sfvrsn=382dec3c_2
http://www.google.com.au/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwigsrv835ncAhUDHJQKHShlAsQQjRx6BAgBEAU&url=http://www.hasd.org/faculty/CariEggen/careercruising.cfm&psig=AOvVaw0k6DLsa7JqXntf7_E76hS6&ust=1531491331263727


 

 

Overview 

A lesson structure maps teaching and learning that occurs in class.  

Sound lesson structures reinforce routines, scaffold learning via specific steps/activities. Teachers optimise time on 
task and classroom climate by using smooth transitions.  

Planned sequencing of teaching and learning activities stimulates and maintains engagement by linking lesson and 
unit learning. Students can articulate the relevance of the new learning and how it connects with their previous 
learning.   

Observable behaviours What it’s not 
Effective use of Collaborative Planning Time (CPT). 
 
Plan and implement well-structured learning and 
teaching programs.  
 
Sequencing and linking learning that builds on previous 
skills and knowledge. 
 
Effective cross-curricular practices transfer student 
learning in order to develop more purposeful teaching. 

A unit of work that doesn’t scaffold student learning or 
consider extension opportunities. 
 
Developing a unit of work in isolation without the co-
creation of resources. 
 
The same teaching strategies used each lesson. 

 

AITSL Standard 
 

Related effect sizes 
Standard 3 – Plan for and implement effective teaching and learning Teacher clarity – 0.75 

Goals – 0.56 
Practice Continuum 

Emerging Embedding Excelling 
The teacher identifies the learning 
goals, sets learning activities, and 
assesses student understanding. 
 
The teacher explains the lesson 
structure, including timeframes for 
learning activities. 

The teacher assesses prior 
knowledge, signposts new content 
and clearly explains the learning 
goals of the current lesson. 
 
The teacher designs sequenced 
learning activities that scaffold the 
learning. 

The teacher reinforces routines, 
scaffolds new learning via 
specifically selected steps/activities, 
and uses smooth transitions to 
optimise time on task and 
classroom climate. 
 
The teacher spontaneously adjusts 
instructions during a lesson to 
increase learning opportunities. 
 
In closing the lesson, the teacher 
reviews, clarifies and reinforces key 
points, and assesses student 
understanding. 

 

Example 
Subject teams ensure that lessons are structured, succinct and aligned to the Victorian Curriculum. The teachers 
devise a lesson structure that ensures each lesson links to previous student learning, has clear learning intentions, 
details specific activities, and provides opportunities for assessment of learning. Teachers use questioning to assess 
students prior learning and then provide worked examples to scaffold student learning. Learning activities explicitly 
address the learning intentions and success criteria with smooth transitions.  
 
Resources 
Victorian Curriculum http://victoriancurriculum.vcaa.vic.edu.au/ 

Transformative classrooms http://www.aitsl.edu.au/australian-professional-standards-for-teachers/illustrations-of-
practice/detail?id=IOP00215 

2. Purposeful Teaching 

http://victoriancurriculum.vcaa.vic.edu.au/
http://www.aitsl.edu.au/australian-professional-standards-for-teachers/illustrations-of-practice/detail?id=IOP00215
http://www.aitsl.edu.au/australian-professional-standards-for-teachers/illustrations-of-practice/detail?id=IOP00215
https://www.google.com.au/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwiiir-34JncAhXKHpQKHSLqAt4QjRx6BAgBEAU&url=https://www.abmfw.com/blog/success-through-it-road-map-and-planning&psig=AOvVaw1oHogbi_PVnPh0SB5cWotv&ust=1531491450961774


 

 

Overview 

Effective teachers design assessment tasks that require students to demonstrate knowledge and skills at many 
levels.  

Tasks will include lower order processes like comprehension, and higher order processes like synthesis and 
evaluation. 

Assessment is a measure of student learning in a particular unit and informs future teaching practice. 

Observable behaviours What it’s not 
Develop, select and use informal and formal, 
diagnostic, formative and summative assessment 
strategies to assess student learning. 
 
Assessment type is varied, focuses on the application of 
skills and knowledge and tailored towards individual 
needs and capabilities. 
 
Teachers use GRASP tasks to develop authentic 
assessment tasks that require student to apply their 
knowledge and skills to a real life context. 
 

Assessment tasks that require students to only 
memorise content. 
 
Subjects using only a single assessment method as a 
measure of student learning. 
 
Assessment only occurring at the conclusion of a unit. 
 
Inconsistent assessment practices between classes of 
the same subject. 

 

AITSL Standard 
 

Related effect sizes 
Standard 5 – Assess, provide feedback and report on student learning 
 

Feedback – 0.73 
Problem solving – 0.61 

Practice Continuum 

Emerging Embedding Excelling 
The teacher demonstrates an 
understanding of assessment 
strategies. 
 
 

The teacher applies a range of 
assessment strategies. 
 
The teacher uses student 
assessment data to evaluate 
student understanding of content. 

The teacher develops and applies a 
range of assessment strategies 
during and after a unit, that require 
the application of knowledge and 
skills. 
 
The teacher provides opportunities 
for student choice in assessment. 
 
Subject teams moderate 
assessment results to support 
consistent and comparable 
judgements and interpret student 
data to inform teaching practice. 

 

Example 
Subject teams collaboratively decide on the nature of both formative assessment and summative assessment 
before the commencement of a unit. The assessment task provides an entry point for all students but maintains a 
stretch for the best to extend capable students. Where possible the application of their knowledge and skills is to a 
real life situation. 
 

Resources 
Formative Assessment Ideas http://www.stma.k12.mn.us/documents/DW/Q_Comp/FormativeAssessStrategies.pdf 

GRASP tasks https://www.youtube.com/watch?v=hDdlonqNy9M 

 

 

3. Rigorous Assessment 

http://www.stma.k12.mn.us/documents/DW/Q_Comp/FormativeAssessStrategies.pdf
https://www.youtube.com/watch?v=hDdlonqNy9M
http://www.google.com.au/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwjQ1YDc4JncAhXEnpQKHemkDfUQjRx6BAgBEAU&url=http://www.dvvs.co.uk/services/supplier-risk-manager/&psig=AOvVaw1ralzjrYybs74vWNu--dhQ&ust=1531491530278809


 

 

Overview 

Differentiated teaching are methods teachers use to extend the knowledge and skills of every student in every 
class, regardless of their starting point. Teachers adopt explicit teaching practices. 

The objective is to lift the performance of all students, including those who are falling behind and those ahead of 
year level expectations.  

To ensure all students master objectives, effective teachers plan lessons that incorporate adjustments for content, 
process, and product.   

Observable behaviours What it’s not 
Teacher use standardised test data and internal 
assessment data to inform teaching practice and 
employ targeted teaching strategies. 
 
Use of modelling and visual aids to assist student 
learning. 
 
Tasks are differentiated to the learning needs of the 
students and increase in difficulty as the unit 
progresses.  
 
Teachers use questioning to provide multiple points of 
entry into the learning and open up opportunities for 
students to discuss, argue, and express opinions. 

Setting the same work for all students at all times. 
 
Additional work for students that require extension. 
 
Using the same assessment task for all students. 

 

AITSL Standard 
 

Related effect sizes 
Standard 1 – Know students and how they learn Worked examples – 0.75 

Response to intervention – 1.07 
Direct instruction – 0.59 

Practice Continuum 

Emerging Embedding Excelling 
Teachers use assessment strategies 
to identify what students know, and 
to monitor learning. 
 
Teachers use a variety of teaching 
strategies to accommodate the 
range of abilities and interests. 

Student assessment data is 
analysed and findings explicitly 
inform curriculum planning and 
teaching practice.  
 
Teachers use data to determine the 
targeted interventions required for 
individual students.  
 
Teachers ‘teach-up’ – that is, they 
teach high quality, rich curriculum 
to all students and scaffold learning 
so students achieve high level 
goals. 

After effectively diagnosing 
individual students’ abilities, 
teachers select and explicitly teach 
using tailored, appropriately 
challenging strategies. Teachers 
contribute to the ongoing 
development of whole-school 
assessment policies and strategies, 
which support teachers to build 
their capability to use a range of 
assessment data to diagnose 
students’ learning needs and inform 
planning for student learning. 

 

Example 
Teams collaboratively develop strategies to differentiate coursework and assessment to extend or support 
students. During this process LET or the Horizon’s leader may be consulted. Differentiation strategies are 
documented in unit plans. Where adjustments satisfy NCCD requirements a note is placed on the student’s profile. 
 

Resources 
Differentiation for all https://documentcentre.education.tas.gov.au/Documents/Good-Teaching-Differentiated-Classroom-
Practice-Learning-for-All.pdf

4. Differentiated Learning 

https://documentcentre.education.tas.gov.au/Documents/Good-Teaching-Differentiated-Classroom-Practice-Learning-for-All.pdf
https://documentcentre.education.tas.gov.au/Documents/Good-Teaching-Differentiated-Classroom-Practice-Learning-for-All.pdf
https://www.google.com.au/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwi9n73_08bcAhUEU7wKHRvIAX0QjRx6BAgBEAU&url=https://journal-assurance.ca/article/la-technologie-utilisee-comme-element-de-differenciation-par-les-assureurs/&psig=AOvVaw358Hu2fvQxMX_NDziWentz&ust=1533034277939251


 

 

Overview 

In aiming for full engagement, it is essential that students perceive activities as being meaningful, connecting to a 
global context and relevant to their lives. 

Collaborative learning occurs as students work in small groups and everyone participates in a learning task.  

Students are required to challenge themselves and develop their Creative and Critical Thinking.  

Observable behaviours What it’s not 
Use relevant teaching strategies to develop 
knowledge, skills and problem solving. 
 
Teachers support students to think critically by 
developing questions, posing problems and reflecting 
on multiple perspectives. 
 
Implement a range of learning activities that allow for 
student choice and differentiation. 
 
Uses ICT to increase student choice and flexible 
learning. 

Requiring students to complete busy work without 
direct links to the learning intention and success 
criteria. 
 
The teacher or particular students dominating the 
conversation. 
 
Minimising the opportunity for students to interact 
with, and support each other’s learning. 
 
Repeating the same activity  

 

AITSL Standard 
 

Related effect sizes 
Standard 3 – Plan for and implement effective teaching and learning 
 

Reciprocal teaching – 0.74 
Peer tutoring – 0.55 

Practice Continuum 

Emerging Embedding Excelling 
Teachers encourage students to 
share their ideas with their peers 
occasionally in small groups. 
 
The teacher includes a range of 
teaching strategies.  
 
The teacher demonstrates a range 
of verbal and non-verbal 
communication strategies to 
support engagement. 

Use effective verbal and non-verbal 
communication strategies to 
support student understanding, 
participation, engagement and 
achievement. 
 
 
 
 
 

Teachers evaluate and co-create a 
range of resources, including those 
that utilise ICT.  
 
Students have opportunities to 
design challenging group tasks to 
achieve identified learning 
intention. 
 
Teachers review, modify and 
expand their repertoire of 
communication and teaching 
strategies  to enable students to use 
knowledge, skills, problem solving 
and critical and creative thinking to 
maintain engagement. 

 

Example 
Subject teams collaboratively create learning resources that integrate ICT, this may include websites, Microsoft aps 
or graphic organisers. Students have opportunity to choice within the learning activities and are challenged to think 
critically and creatively as a result of the questions posed. The teacher may plan their questioning before class to 
ensure high order questions are asked to students.   
 
Resources 
Student engagement strategies http://www.esc5.k12.in.us/index.php/inside-wvec/documents-and-forms/student-
engagement/835-instructionalstrategiestoincreasestudentengagement/file 

5. Engaging Learning 

http://www.esc5.k12.in.us/index.php/inside-wvec/documents-and-forms/student-engagement/835-instructionalstrategiestoincreasestudentengagement/file
http://www.esc5.k12.in.us/index.php/inside-wvec/documents-and-forms/student-engagement/835-instructionalstrategiestoincreasestudentengagement/file


 

 

Overview 

High-quality teacher-student relationships are a critical factor in establishing a positive learning environment. When 
students form meaningful and nurturing relationships with their teachers, they are fulfilling their developmental 
need for a connection with others and a sense of belonging in society. 

Establishing an atmosphere of cooperation, collaboration and a safe learning environment fosters a “Courageous 
and Curious” approach to learning from students.  

Observable behaviours What it’s not 
Establish and implement inclusive and positive 
interactions to engage and support all students in 
classroom activities. 
 
Team building skills are taught explicitly so students 
learn to collaborate, negotiate and contribute to joint 
assignments. 
 
Student success is acknowledged, displayed, and/or 
referred to. 

Students not having an opportunity to share their ideas 
and opinions. 
 
Students not following college expectations outlined in 
CAMPLE. 
 
Students feeling disconnected from the class and their 
learning. 

 

AITSL Standard 
 

Related effect sizes 
Standard 4 – Create and maintain supportive and safe learning 
environments 
 

Classroom discussion – 0.82 
Student-teacher relationship – 0.72 

Practice Continuum 

Emerging Embedding Excelling 
The teacher identifies strategies to 
support inclusive student 
participation. 
 
The teacher demonstrates 
knowledge of practical approaches 
to manage challenging behaviour. 

Establish and implement inclusive 
and positive interactions to engage 
and support all students in 
classroom activities. 
 
The teacher has clear expectations 
of students. 

The teacher develops a productive, 
inclusive learning environment that 
fosters student connectedness. 
 
The teacher consistently applies 
CAMPLE to monitor and address 
student behaviour. 
 
Student success is celebrated and 
demonstrating the learner 
attributes is acknowledged. 

 

Example 
The classroom layout is reflective of opportunities for students to discuss with their peers ideas and opinions and 
classroom displays are well maintained and organised to celebrate student work. When engaging in small group 
talk, students are encouraged to use the language of exploratory talk. Students are encouraged and feel safe to 
participate actively in the class. There is a culture of high expectations that is built on the foundation of the 
consistent implementation of College procedures. 
 

Resources 
Centre for teaching and learning – Class discussion 
https://www.newcastle.edu.au/__data/assets/pdf_file/0017/109601/Discussions-A_brief_guide_to_Class_discussion.pdf 
Classroom layout https://www.teachermagazine.com.au/articles/classroom-layout-what-does-the-research-say 

6. Positive Learning Environment 

https://www.newcastle.edu.au/__data/assets/pdf_file/0017/109601/Discussions-A_brief_guide_to_Class_discussion.pdf
https://www.teachermagazine.com.au/articles/classroom-layout-what-does-the-research-say
https://www.google.com.au/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwjIhJnu1MbcAhUBfbwKHSnqDXgQjRx6BAgBEAU&url=https://missdavidsonsite.wordpress.com/2016/04/02/first-blog-post/&psig=AOvVaw21zgZHIuCud__NkEv1p4GH&ust=1533034535943665


 

 

Overview 

Feedback informs a student and/or teacher about the student’s performance relative to the learning intentions and 
success criteria. 

Feedback redirects or refocuses teacher and student actions so the student can align effort and activity with a clear 
outcome that leads to achieving a learning goal. 

Teachers and peers can provide formal or informal feedback. It can be oral, written, formative or summative. 
Whatever its form, it comprises specific advice a student can use to improve performance. 

Observable behaviours What it’s not 
Provide timely, effective and appropriate feedback to 
students about their achievement relative to their 
learning goals.   
 
Feedback encompasses areas for improvement as well 
as acknowledgement of success. 
 
Feedback is shared with students and parents via 
AveSpace Learning and Parent Access Module. 

Providing feedback that is vague or about the student 
personally. 
 
Only providing feedback in summative assessment 
situations without the opportunity for students to 
refine and develop their understanding. 
 
 

 

AITSL Standard 
 

Related effect sizes 
Standard 5 – Assess, provide feedback and report on student learning 
 

Feedback – 0.73 

Practice Continuum 

Emerging Embedding Excelling 
Demonstrate an understanding of 
the purpose of providing timely and 
appropriate feedback to students 
about their learning. 
 
Teachers provide feedback on 
strengths and areas for 
improvement. 
 
 

Provide timely, effective and 
appropriate feedback to students 
about their achievement relative to 
their learning goals. 
 
The teacher uses AveSpace learning 
to record assessment task 
feedback. 

Select from an effective range of 
strategies to provide targeted 
feedback based on informed and 
timely judgements of each 
student’s current needs in order to 
progress learning. 
 
The teacher uses AveSpace learning 
to regularly provide feedback on 
both class tasks and assessment 
tasks. 

 

Example 
Feedback focuses on the task, what needs improvement, and how to go about it. Drawing on the learning 
intentions and success criteria, the teacher provides feedback on specific aspects of the student’s work, and offers 
specific advice on how to improve performance. Students are offered opportunities to act on feedback obtained 
and have data to help map a pathway for developing the required skills in preparation for future tasks. 
 

Resources 
Effective feedback http://www.evidencebasedteaching.org.au/crash-course-evidence-based-teaching/how-to-give-effective-
feedback-to-your-students/ 
Dylan Wiliam – assessment and feedback http://www.dylanwiliamcenter.com/ 

7. Effective feedback 

http://www.evidencebasedteaching.org.au/crash-course-evidence-based-teaching/how-to-give-effective-feedback-to-your-students/
http://www.evidencebasedteaching.org.au/crash-course-evidence-based-teaching/how-to-give-effective-feedback-to-your-students/
http://www.dylanwiliamcenter.com/
https://www.google.com.au/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwjYz-CR1cbcAhVNO7wKHV3eAJUQjRx6BAgBEAU&url=https://ux.stackexchange.com/questions/25016/what-symbol-to-use-to-represent-feedback&psig=AOvVaw3MIwlmrwEQY96w3fD6usua&ust=1533034618691735


 

 

Overview 

Deliberate and critical reflection on teaching practices contributes to excellence in teaching, and improved 
educational outcomes for all children.  

Critically reflective teaching practices encourage teachers to regularly evaluate their approaches to teaching and 
learning and understand more about the positive impacts of high-quality effective pedagogies on student learning. 

An ongoing commitment to continuous improvement through self-reflection offers teachers an opportunity to 
think about what works and what doesn’t in their classroom. 

Observable behaviours What it’s not 
Evaluate personal teaching and learning programs 
using evidence, including feedback from students and 
student assessment data, to inform planning and 
practice. 
 
Seek feedback from peers through observation. 
 
Engage in the Objectives for Improvement Process as a 
method of self-reflection. 
 
Feedback is seen as an opportunity for growth and 
development and used to inform future practice. 

Reflecting without consideration of areas for growth. 
 
Dismissing feedback data. 

 

AITSL Standard 
 

Related effect sizes 
Standard 6 – Engage in professional learning 
 

Collective teacher efficacy – 1.57 

Practice Continuum 

Emerging Embedding Excelling 
Seek and apply constructive 
feedback from peers to improve 
teaching practice. 
 
Undertake professional learning in 
alignment with the College 
strategic plan. 

Contribute to discussions and apply 
constructive feedback from 
colleagues to improve professional 
knowledge and practice. 
 
Apply professional learning to 
address specific student learning 
needs. 

The teacher engages in professional 
dialogue that is informed by 
feedback and current research to 
improve their teaching practice and 
student learning outcomes. 
 
The teacher shares professional 
learning to improve their practice 
and others. 
 
The teacher is committed to 
consistency of practice and 
continuous improvement. 

 

Example 
A teacher sets a clear, measurable goal for the year and considers the implementation of particular strategies in 
order to progress towards meeting this goal. Throughout the year feedback is sought by students, colleagues and 
leaders both qualitative and quantitative data that can assist in assessing how they are progressing towards their 
goal. There are opportunities to adjust strategies in response to the feedback and discuss this with those that they 
received feedback from.  
 

Resources 
AITSL Standards https://www.aitsl.edu.au/teach/standards 

Teacher Self-Assessment tool https://www.aitsl.edu.au/teach/improve-practice/teacher-self-assessment-tool 

8. Teacher reflection 

https://www.aitsl.edu.au/teach/standards
https://www.aitsl.edu.au/teach/improve-practice/teacher-self-assessment-tool
https://www.google.com.au/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwi_z4rq1sbcAhUEXbwKHSHPAJgQjRx6BAgBEAU&url=https://www.irisconnect.com/us/what-we-do/&psig=AOvVaw0VLSogtoE2-mphgyxaoG-l&ust=1533035072508585


 

 

Overview 

Metacognitive strategies teach students to think about their own thinking. When students become aware of the 
learning process, they gain control over their learning.  

Metacognition extends to self-regulation, or managing one’s own motivation toward learning. Metacognitive 
activities can include planning how to approach learning tasks, evaluating progress, and monitoring 
comprehension. 

Observable behaviours What it’s not 
Students reflect on their learning prior to, during and 
post a unit of work.  
 
Teachers use the student reflection tool on AveSpace 
learning post assessment task feedback.  
 
Students set learning goals and are supported as they 
work towards achieving them. 
 
Students have high expectations of themselves as 
learners. 

Asking students to set a learning goal without 
consideration of strategies to achieve the goal or 
opportunities for follow up and teacher feedback. 
 
Minimising opportunities for students voice into their 
learning. 

 

AITSL Standard 
 

Related effect sizes 
Standard 1 – Know students and how they learn 
 

Study skills – 0.60 
Self-questioning – 0.64 
Student expectations – 1.44 

Practice Continuum 

Emerging Embedding Excelling 
The teacher encourages students to 
be self-reflective learners by 
assisting them to think about their 
own thinking and about how they 
learn. 
 
The teacher introduces learning 
strategies that students can apply 
to tackle specific tasks. 

The teacher encourages students to 
reflect critically on the strategies 
they use to complete tasks, and to 
identify which learning strategies 
are most effective for them.  
 
Students are supported to consider 
their learning goals, plan and 
monitor their own learning, and 
evaluate their learning. 

Metacognitive strategies are 
explicitly taught, modelled and 
embedded into lesson structure. 
 
Students take responsibility for 
their past and future learning – they 
understand that standards 
expected of them, set and monitor 
their own learning goals and 
develop strategies for working 
towards them. 

 

Example 
Remind students regularly to think about how to approach learning tasks, evaluate progress, monitor 
comprehension, and know when to redirect effort. Explicitly teaching metacognitive skills supports students to 
develop self-regulation and proactively take control of, and responsibility for, their own learning. Using the student 
reflection tool on AveSpace Learning will act as a learning journal for students on both class and assessment tasks. 
 

Resources 
10 Metacognitive Teaching Strategies https://ciel.viu.ca/teaching-learning-pedagogy/designing-your-course/how-learning-
works/ten-metacognitive-teaching-strategies 

Activity ideas https://resources.depaul.edu/teaching-commons/teaching-guides/learning-activities/Pages/activities-for-
metacognition.aspx 

 

 

9. Student reflection 

https://ciel.viu.ca/teaching-learning-pedagogy/designing-your-course/how-learning-works/ten-metacognitive-teaching-strategies
https://ciel.viu.ca/teaching-learning-pedagogy/designing-your-course/how-learning-works/ten-metacognitive-teaching-strategies
https://resources.depaul.edu/teaching-commons/teaching-guides/learning-activities/Pages/activities-for-metacognition.aspx
https://resources.depaul.edu/teaching-commons/teaching-guides/learning-activities/Pages/activities-for-metacognition.aspx
https://pixabay.com/en/cloud-thinking-thought-bubble-think-dayd-304979/


 

Ave Maria College Learning Charter: Principles of effective teaching practice 

1. Learning Intentions and 
Success Criteria 

Unit plans clearly outline the 
learning intentions and 
success criteria and students 
use these to monitor and 
progress their learning. 

 

 

 

2. Purposeful Teaching 

An effectively sequenced lesson 
structure scaffolds purposeful 
teaching and learning in the 
classroom and stimulates student 
engagement. 
 

 

 

3. Rigorous Assessment 

Rigorous assessment tasks measure 
student learning, inform future 
practice and require students to 
demonstrate knowledge and skills 
using both lower and higher order 
processes. 
 

 

5. Engaging Learning 

Students have opportunities to 
engage in collaborative learning, 
challenging themselves as 
thinkers and connecting content 
to their own or a global context.   

 

7. Effective Feedback 

Feedback is timely and 
specific relative to the 
learning intentions and 
success criteria and is used to 
inform future student/teacher 
practice. 

 

9. Student Reflection 

Students have opportunities to 
develop metacognitive 
strategies to increase their 
understanding of their own 
learning process. 

 

4. Differentiated Learning 

Data is used to inform 
targeted teaching strategies 
that cater for the learning 
needs of all students in the 
classroom. 

 

6. Positive Learning Environment 

High quality teacher-student 
relationships are established where 
cooperation and collaboration are 
evident in the classroom and high 
expectations are developed and 
maintained. 

8. Teacher Reflection 

Teachers demonstrate an ongoing 
commitment to continuous 
improvement of their practice 
through critically reflecting on their 
pedagogy and feedback received.  

          W
E PREPA

RE 
 

     W
E CO

N
N

ECT 
 

     W
E REFLECT 

http://www.google.com.au/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwigsrv835ncAhUDHJQKHShlAsQQjRx6BAgBEAU&url=http://www.hasd.org/faculty/CariEggen/careercruising.cfm&psig=AOvVaw0k6DLsa7JqXntf7_E76hS6&ust=1531491331263727
https://www.google.com.au/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwiiir-34JncAhXKHpQKHSLqAt4QjRx6BAgBEAU&url=https://www.abmfw.com/blog/success-through-it-road-map-and-planning&psig=AOvVaw1oHogbi_PVnPh0SB5cWotv&ust=1531491450961774
http://www.google.com.au/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwjQ1YDc4JncAhXEnpQKHemkDfUQjRx6BAgBEAU&url=http://www.dvvs.co.uk/services/supplier-risk-manager/&psig=AOvVaw1ralzjrYybs74vWNu--dhQ&ust=1531491530278809
https://www.google.com.au/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwi9n73_08bcAhUEU7wKHRvIAX0QjRx6BAgBEAU&url=https://journal-assurance.ca/article/la-technologie-utilisee-comme-element-de-differenciation-par-les-assureurs/&psig=AOvVaw358Hu2fvQxMX_NDziWentz&ust=1533034277939251
https://www.google.com.au/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwjIhJnu1MbcAhUBfbwKHSnqDXgQjRx6BAgBEAU&url=https://missdavidsonsite.wordpress.com/2016/04/02/first-blog-post/&psig=AOvVaw21zgZHIuCud__NkEv1p4GH&ust=1533034535943665
https://www.google.com.au/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwjYz-CR1cbcAhVNO7wKHV3eAJUQjRx6BAgBEAU&url=https://ux.stackexchange.com/questions/25016/what-symbol-to-use-to-represent-feedback&psig=AOvVaw3MIwlmrwEQY96w3fD6usua&ust=1533034618691735
https://www.google.com.au/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwi_z4rq1sbcAhUEXbwKHSHPAJgQjRx6BAgBEAU&url=https://www.irisconnect.com/us/what-we-do/&psig=AOvVaw0VLSogtoE2-mphgyxaoG-l&ust=1533035072508585
https://pixabay.com/en/cloud-thinking-thought-bubble-think-dayd-304979/
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